NEXT GENERATION

EARLY COLLEGES: ECNQI

A Framework for Continuous Growth and Improvement







NEXT GENERATION EARLY COLLEGES: Ec N&

A Framework for Continuous Growth and Improvement cary College Network

The Early College Network is a peer learning community of practice focused on improving outcomes for current and future
students. Since its inception in 2017, the network has worked to define a shared identity and establish a roadmap that exemplifies
what early colleges need to become in the future to continue to meet the changing needs of our students and community.

Developed by principals in the network, the Next Generation Early College Framework includes five guiding Design Principles
that describe the qualities of a Next Generation Early College:
I.  Demonstrates a commitment to creating an environment that supports the social and emotional learning of
all students through a personalized approach;
II. Exhibits teaching for learning through innovative instructional practice that builds student self-efficacy through
active collaboration;
III. Leverages the connections among school, home, the community and workplace to expand authentic learning
opportunities and partnerships;
IV: Ensures that students are prepared for post-secondary education and careers in a rapidly changing global economy;
and
V:  Embodies a growth mindset for professionals that pushes boundaries through shared responsibility, reflective
practice and inquiry.

Each of the five Design Principles has three Attributes that describe the unique characteristics of early colleges that separate
them from traditional high schools. Going one step further, each Attribute contains two to three Elements that further express

distinctive components and exemplars.

Organized as an implementation continuum, the framework contains four levels of implementation from “Early” to “Model”
Although descriptors are referenced for the “Early,” “Developing,” and “Prepared” stages, each early college will develop the
descriptor for their “Model” stage based on local context and goals as they use the tool in a self-assessment process. The
continuum models a personalized growth mindset that supports school improvement. Therefore, as conditions and goals evolve,

the definition of “Model” remains responsive.

This shared resource was developed as a self-assessment tool, rather than an evaluation instrument. The Next Generation Early
College Framework supports a school’s development, encourages the identification of strengths and areas of focus in the future,
and provides a common language for continuous growth and improvement. We hope this tool will be useful to your school and
encourage its use to support your school’s development and its next iteration as you strive to best support your students to and
through early college.

Sincerely,

W I Quatk—

Angela H. Quick, EdD
Director, Center for Education Services
RTTI International



Thank you to the community of Early College Network principals and staff for their leadership
in developing the Next Generation Early College Framework.
The 2018-2019 Early College Network includes the following schools:

Bertie Early College High School
Brunswick Early College High School
Cabarrus Kannapolis Early College
Cabarrus Tech Early College
Camden Early College High School
Chatham School of Science and Engineering
Craven Early College High School
Cross Creek Early College
Cumberland International Early College High School
Cumberland Polytechnic High School
Davidson Early College
Davie Early College High School
Early College EAST High School
Franklin County Early College High School
Gaston Early College High School
Granville Early College
Henderson County Early College High School
Isaac Bear Early College High School
J. P. Knapp Early College High School
].D. Clement Early College High School
Mattamuskeet Early College High School
McDowell Early College
Middle College High School at Durham Technical Community College
Montgomery County Early College
New Tech High School
Northeast Regional School of Biotechnology and Agriscience
Onslow Early College High School
Person Early College for Innovation and Leadership
Roanoke Rapids Early College High School
Rockingham Early College High School
Rowan County Early College
Rutherford Early College High
Scotland Early College High School
Southeast Area Technical High School
Surry Early College High School
Union County Early College
Vance County Early College High School
Wake Early College of Health and Sciences
Washington County Early College High School
Wayne Early Middle College High School
Wilmington Early College High School
Wilson Academy of Applied Technology
Yadkin Valley Regional Career Academy
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PROFESSIONAL COLLABORATION

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College demonstrates a commitment to creating an environment
that supports the social and emotional learning of all students through a personalized approach.

(1) Social Emotional Learning: Social and emotional health fostered across the school community

EARLY

Some students are
engaged in SEL-focused
activities throughout
the school year.

Parents/Guardians have
access to resources and
activities that support
SEL.

Professional
development
opportunities are
provided to staff
focused on SEL.

4 | EARLY COLLEGE NETWORK

DEVELOPING

All students have

the opportunity to
engage in SEL-focused
activities throughout
the year.

Parents/Guardians are
supported by school
staft in understanding
and engaging in SEL
activities at home.

SEL professional
development for

staft is supported
through collaboration
opportunities in follow
up sessions.

PREPARED

All students engage
in purposeful SEL-
focused activities that
are evident in their
daily actions and
school culture.

Parents/Guardians
partner with school
staff to provide
purposeful SEL
support for students.

A staff developed SEL
Engagement Plan is
implemented and
evident in staff and
student behaviors
throughout the school.

MODEL *

*Model descriptor should reflect local context and priorities with an emphasis on systemic and sustainable practices.



2.3 EXTRA-AND
CO-CURRICULAR ACTIVITIES

FAMILY ATMOSPHERE
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NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College demonstrates a commitment to creating an environment
that supports the social and emotional learning of all students through a personalized approach.

(2) Personalization as the “heart beat” of the school

EARLY

Students are engaged
in grade level activities
that foster connections
and build community.

Students and staff
occasionally collaborate
on activities both in

the classroom and
throughout the school.

Students have access
to activities outside the
classroom.

DEVELOPING

Staff and students
participate in informal
and formal activities
to support existing
and develop new
connections both in
and out of the school.

Staft plans activities
with student input on a
regular basis.

A regular calendar of
activities is designed
and implemented for
students.

PREPARED

Students assume
responsibility

for creating

and supporting
relationships across
grade levels and
student interests and
beyond the school
walls.

Staff and students
demonstrate

a continuous
improvement cycle
with inputs and
reviews to improve
elements of the school.

Students generate

and lead extra- and
co-curricular activities
that reflect the diverse
interests of students
and demonstrate
ownership of processes
and outcomes.

MODEL
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COLLEGE AND CAREER PREP

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College demonstrates a commitment to creating an environment

that supports the social and emotional learning of all students through a personalized approach.

(3) Formal advisory structure at all levels

EARLY

Students have access

to a formal advisory
program that provides
age-appropriate themes
to support SEL.

Opportunities exist for
peers to mentor each
other.

Advisory programs
support both college
and career preparation.

6 | EARLY COLLEGE NETWORK

DEVELOPING

Through a formal
advisory program,
students have
opportunities to
engage in personalized
activities designed to
support SEL.

Staft provides informal
and formal structures
and supports for
developing peer
mentors.

College-going skills are
developed in students
as a preparation for
career advancement.

PREPARED

Students and staff
engage in seminars
based on grade level
relevance with a focus
on comprehensive
student development.

A formal system of
peer mentoring and
mediation exists for all
students throughout
classes and school
activities.

Student and staft
actions consistently
demonstrate the
importance of
college, career and life
connections.

MODEL



4.2 ALIGNED

DATA DRIVEN
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INSTRUCTIONAL PRACTICE CYCLE

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College demonstrates teaching for learning through innovative
instructional practice that builds student self-efficacy through active collaboration

(4) Intentional planning to scaffold student collaboration, voice and choice

EARLY

Staff has access to
teacher and school data
to design instruction
and guide school im-
provement planning.

Staff has reached
consensus on aligned
instructional strategies
and daily expectations
for demonstration.

Staff individually
practices some elements
of the instructional
practice cycle: model,
teach, practice and

aSSEss.

DEVELOPING

Staff uses datain a
purposeful manner to
guide instruction and
school improvement
planning.

Staff occasionally
employs aligned
instructional strategies
across the school.

Staff has reached
consensus and
regularly practice
all elements of the
instructional cycle.

PREPARED MODEL

Staff uses data in an
ongoing basis, utilize
common assessments
and collaborate

in data-supported
discourse for classroom
and school-level
improvements.

Students and staff are
engaged in the use of
aligned instructional
strategies every day.

Staff observes and
provide feedback
through lesson

tuning and peer
reviews to support the
instructional practice
cycle.
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SEMINAR EXPERIENCE
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INDIVIDUAL STUDENT FOCUS

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College demonstrates teaching for learning through innovative

instructional practice that builds student self-efficacy through active collaboration.

(5) Individualized student support

EARLY

Students participate
in grade appropriate
face-to-face seminars
that are designed for
academic needs.

Students and staft
develop a four/five year
plan.

Staff demonstrates a
focus on individual
student growth in
academics, affective
supports and SEL.

8 | EARLY COLLEGE NETWORK

DEVELOPING

Consistent individual
academic supports
are offered through
seminar experiences.

Staff, students and
parents regularly
collaborate to assess
progress and revise the
four/five year plan.

Structures are in place
to support staff in their
support of individual
students (ie. Office
hours, Smart Lunch)

PREPARED

Students’ collective and
individual academic
needs are supported
through seminar
experiences.

Students assume
ownership of the
planning and execution
of the four/five year
plan.

A system of supports
for students and

staff are evident

and demonstrated
throughout the school
setting.

MODEL



ROUNDS AND PEER SCHOOL REVIEWS
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FOCUS ON RESULTS

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College demonstrates teaching for learning through innovative
instructional practice that builds student self-efficacy through active collaboration.

(6) Reflective practice to encourage staff collaboration and professionalism to make practice public

EARLY

Staff engages in
reflective activities
including instructional
rounds in the school
to improve individual
practices.

Protocols are
occasionally used by
staff.

Staff collects and
uses data to make
informative decisions
about instruction

in a continuous
improvement cycle.

DEVELOPING

Staff engages in
reflective activities such
as peer school reviews
with other schools to
improve schoolwide
practices.

A resource bank of
protocols is available
and regularly used by
staff in classrooms.

Data is collected,
distributed and
analyzed for individual
students, staff and
school community.

PREPARED

A collaborative

network of peers across

schools consistently
engage in a cycle

of development,
practice and review
for continuous
improvement.

The use of protocols
by staff and students
demonstrates an

intention of student/

staff collaboration and
student voice/choice.

Students and staff
identify, collect,
monitor and analyze
data on an ongoing
basis through PLCs,
individual student
supports, and

schoolwide discourse.

MODEL
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7.1 PRODUCTIVE
PLANNING AND ENGAGEMENT
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COMMUNITY WORKPLACE NEEDS

A Next Generation Early College leverages the connections among school, home, the
community and workplace to expand authentic learning opportunities and partnerships.

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

(7) Effective school-community partnerships with the IHE and area businesses for all students

EARLY

Staff develops a

plan that involves
stakeholders from the
IHE, business/industry
and community groups.

Staft develops a
plan to increase
student internship
opportunities.

Staff and stakeholders
identify community
workplace needs.

10 | EARLY COLLEGE NETWORK

DEVELOPING

Staff and stakeholders
engage in productive
planning and review
data to determine
effectiveness in
designing opportunities
for students in the
community.

All stakeholders
engage in planning
student internship
opportunities and
some students
participate.

Community workforce
needs are supported
by student and teacher
community learning
opportunities.

PREPARED

All students participate
in authentic learning
opportunities through
partnerships with IHE,
business/industry, and
community groups.

All stakeholders engage
in ongoing work to
identify and develop
student internship
opportunities aligned
to student interest

and community needs
and most students
participate.

Staff and students
participate in
opportunities to
advance student and
teacher learning in
STEM and other
community-based
fields that build a
pipeline to community
employers.



COMMUNITY NEEDS ASSESSMENT
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NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College leverages the connections among school, home, the
community and workplace to expand authentic learning opportunities and partnerships.

(8) Community service focus to promote and sustain authentic learning opportunities for all students

EARLY

Staff collaborates with
community leaders to
identify student service
opportunities.

Students and staff serve
as advocates for the
early college in their
community through
outreach efforts.

Staff examines
opportunities to expand
learning opportunities
with THE and area
business/industry.

DEVELOPING

Staff and students plan
community-based
volunteer opportunities
on an annual basis.

Students and

staff engage with
community leaders and
groups to advocate for
the early college.

Staft engages

all stakeholders
establishing
relationships with THE
and area business/
industry.

PREPARED

Staff and students
engage in community
service opportunities
on a quarterly basis
and demonstrate
connections to school.

Strategies to engage
and serve as advocates
for the early college are
developed, monitored
and implemented
throughout the school
year.

Ongoing efforts are
maintained to build
existing relationships
and secure new ones
with IHE and area
business/industry.

MODEL
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NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

I I I A Next Generation Early College leverages the connections among school, home, the
community and workplace to expand authentic learning opportunities and partnerships.

(9) Experiential learning opportunities to give students practical experiences in their field of study

EARLY DEVELOPING PREPARED MODEL

Students are exposed Students and staff Students are supported
to a variety of career identify opportunities by staff to regularly

= o . .

=) opportunities through for students to engage engage in learning

'gt_: guest speakers and in career exploration in opportunities with

g informal experiences at their field of study. experts in their field

| school. of study through

E job shadowing and

= internships.

o
Students have the Staff and students All students engage
opportunity to visit area identify and secure onsite/virtually with
business/industry and opportunities to visit experts in their field

"4 organizations. area business/industry of study in business/

= and other workforce industry on an ongoing

2 organizations. basis.

—

(5
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COLLABORATIVE PLCs
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NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College ensures that students are prepared for post-secondary education
and careers in a rapidly changing global economy.

(10) Ongoing communication and collaborative professional development between high school and IHE faculty

EARLY

PLCs meet on a regular
basis and most high
school staff participate.

A joint advisory board
is established between
early college and THE
representatives to meet
occasionally to discuss
common topics.

A communication
process between the
early college and THE is
developed.

DEVELOPING

All high school staff
participates in PLCs
that include IHE
staff in professional
development and
collaboration.

The joint early college-
IHE advisory board
establishes common
goals and meets on a
regular basis.

Communication
occasionally occurs
between the early
college and THE,
particularly in areas of

concern.

PREPARED MODEL

All staff participates

in PLCs and actively
seek other formal

and informal
opportunities to engage
including ongoing
development with IHE
administration.

The joint early college-
IHE advisory board
collaborates formally
and informally to
discuss common
topics, areas of concern
and strategies to
support all students.

Ongoing
communication exists
between the early
college and IHE with
a focus on common
topics (ie. concerns,
attendance, grades,
vertical content area
meetings)

EARLY COLLEGE NETWORK | 13
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BUSINESS ADVISORY BOARD

%]
(]
(]
o
o
(]
a
=
=
v
=
(]
[—
><
Ll
=T
—
=]
=
(=
oc
>
L

A Next Generation Early College ensures that students are prepared for post-secondary education

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

and careers in a rapidly changing global economy.

(11) Alignment of high school and IHE scheduling and curricula to career pathways

EARLY

A Business Advisory
Board is formed and
includes representatives
from area business,
industry and workforce
organizations.

The early college and
THE meet to discuss
an arrangement to
encourage programs
to promote career
explorations for
curricula extension
degrees.

14 | EARLY COLLEGE NETWORK

DEVELOPING

A Business Advisory
Board meets semi-
annually to consider
alignments of the early
college and THE to
career pathways.

The early college and
IHE evaluate existing
career pathways, assess
current and projected
needs, and identify
future pathways.

PREPARED

A Business Advisory
Board representing

a broad range of
stakeholders meets
quarterly to review and
propose aligned career
pathways articulating
to university degree or
career entry.

A collaboration
between the early
college and IHE
exhibits a continuous
improvement cycle
for career preparation
and college readiness
through quarterly
meetings and ongoing
communication.

MODEL
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CURRICULUM ADVISORY BOARD

=
=
[
T
oc
[
v
=
o
=
L
(=]
=
o
(L]

NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

A Next Generation Early College ensures that students are prepared for post-secondary education
and careers in a rapidly changing global economy.

(12) Purposeful planning to develop future-focused student skills (soft skills, metacognitive skills, etc)

EARLY

Early college and THE
staff have an under-
standing and support
for future-focused
student skills.

Student understanding
and identification

of “Grit” (Patience,
Motivation, Resilience,
and Perseverance)
behaviors are supported
and developed.

DEVELOPING

A Curriculum
Advisory Board
composed of early
college and THE
representatives has
identified and defined
future-focused soft
student skills.

Students routinely
have opportunities to
practice, self-reflect
and demonstrate
individual “Grit”.

PREPARED

Teacher and
schoolwide plans
incorporate support
strategies to develop,
monitor and assess
future-focused student
skills.

Students collectively
demonstrate “Grit”
and encourage peers

to create a college-and
career-going culture
that is pervasive within
and outside the school.

MODEL
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NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

(13) School culture embodies collegial atmosphere of networking

EARLY

Staff maintains an open
classroom environment

| evidenced by student

- ease with visitors and

4

=1 collaborators.
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Staff collaborates with
high school peers in
their district through

peer reviews and best
practice sharing.
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Staff collaborates and
network with regional
peers.

NETWORK OPPORTUNITIES
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DEVELOPING

Staft participates in
rounds, peer school
reviews and parent/
guardian engagement.

Staff leads district
professional
development and
demonstrate strategies
for collaboration and
reflective practice.

Staff collaborates and
networks with EC
Network peers through
face-to-face and virtual
site visits and EC
Network events and
presentations at state
level conferences.

A Next Generation Early College embodies a growth mindset for professionals that pushes
boundaries through shared responsibility, reflective practice and inquiry.

PREPARED MODEL

Staft actively seeks
opportunities for

high school and IHE
peer engagement in
classrooms and receive
feedback on focus
questions.

Staft and local IHE
instructors collaborate
on projects and sharing
best practices.

Staff and students
collaborate and
network with state

and national peers
including face-to-
face/virtual site

visits, conference
presentations and other
opportunities to share
best practices.



NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

V A Next Generation Early College embodies a growth mindset for professionals that pushes
boundaries through shared responsibility, reflective practice and inquiry.

(14) Shared leadership that is responsive to data

EARLY DEVELOPING PREPARED MODEL
0| Datais collected and Staff and students Staff assumes
1| analyzed to determine collaborate to review ownership for securing
§ individual and data to identify and individual professional
E schoolwide professional develop professional development growth
—| development needs. development and contribute
= opportunities. to schoolwide
=
=) professional
v
A development.
Ll
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The principal leads The principal and A clear decision-
the decision-making leadership team making model is
process and includes consider data and utilized to promote
staff at most levels. make instructional school community
decisions that impact voice and collective will
the school. to ensure collaboration

in making decisions.
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NEXT GENERATION EARLY COLLEGES:

A Framework for Continuous Growth and Improvement

V A Next Generation Early College embodies a growth mindset for professionals that pushes
boundaries through shared responsibility, reflective practice and inquiry.

(15) Common instructional practices across all learning environments

WALKTHROUGH PROCESS
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TECHNOLOGY INTEGRATION

EARLY DEVELOPING PREPARED MODEL
Staff has developed The early college utilizes Administrators
a walkthrough a walkthrough process to and staff use the
instrument that collects collect data and provide walkthrough process

data on common
instructional practices
and other identified
areas.

Accomplished staff
provides training and
ongoing professional
development support
for new staff.

Staff routinely uses
technology to support
instruction.
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ongoing assessment for
learning.

Staff collaborates to
provide professional
development and
ongoing support to
monitor each other’s
progress and assist
each other toward a
collective goal.

The use of technology
as a tool is supported
through individual
and schoolwide
professional
development with
ongoing monitoring,
assessment, and
retooling.

to collect and analyze
data, identify strengths
and areas for growth,
and build collegial
expertise.

Staff collectively
assumes ownership
for onboarding and
initial training of new
staff and sustained
professional growth in
instruction.

Technology is

infused and serves

as an effective tool to
support all aspects

of the instructional
program and student
and staff development.



REFERENCES

National Concurrent Enrollment Partnership Standards and Evidence. (2017).
Chapel Hill, NC: National Alliance of Concurrent Enrollment Partnerships. http://
www.nacep.org/docs/accreditation/NACEP_Standards_2017_and_Required_
Evidence.pdf

Quality Review Rubric. New York: New York City Department of Education
(2018). New York City, NY: New York City Department of Education. https://
www.weteachnyc.org/media2016/filer_public/cd/88/cd88fef8-3ab1-4df5-9c17-
6f504ab6747d/quality-review-rubric_18-19.pdf

An Innovation Roadmap: Criteria for Innovative Schools in the 21st Century.
(2010). New York: Teaching Matters. http://www.teachingmatters.org/files/rubric_
package.pdf

North Carolina Cooperative Innovative High School Design and Implementation
Guide. (2017). Raleigh, NC: NC Department of Public Instruction. http://www.
ncpublicschools.org/docs/advancedlearning/cihs/resources/2018/implementation-
guide.pdf

North Carolina Global-Ready Schools: Implementation Rubric. (2017). Raleigh,
NC: NC Department of Public Instruction. http://www.ncpublicschools.org/docs/
globaled/actions/rubric.pdf

North Carolina STEM Attribute Implementation Rubric. (2013). Raleigh, NC:
NC Department of Public Instruction. https://www.stemx.us/wp-content/
uploads/2017/08/STEM-AttributesRubric_HIGH_v4_Aug2013_v1.pdf

Duplin County Schools Design Principles Rubric. (2016). Duplin, NC: Duplin
County Schools. https://www.duplinschools.net/cms/lib/NC01001360/Centricity/
Domain/2195/DesignPrinciples_August2016.pdf

School Success Rubric. (2013). Napa, CA: New Tech Network.
https://32dkl02ezpk0qcqvqmlx19lk-wpengine.netdna-ssl.com/wp-content/
uploads/2016/08/School-Success-Rubric-2013.pdf

School Transformation Rubric. (2014). San Francisco, CA: Partners in School
Innovation. https://partnersinschools.org/wp-content/uploads/2014/10/School _
Transformation_Rubric_2014.pdf

(1) Social Emotional Learning: Social and emotional health fostered across the
school community

Annie E. Casey Foundation. (2018). Supporting social-emotional learning with
evidence-based programs. Baltimore, MD: Author. https://www.aecf.org/m/
resourcedoc/ AECF-SupportingSELwithEBP-2018.pdf.

Eklund, K,, Kilpatrick, K. D,, Kilgus, S. P, & Haider, A. (2018). A systematic review
of state-level social-emotional learning standards: Implications for practice and
research. School Psychology Review, 47(3), 316-326. https://doi.org/10.17105/SPR-
2017.0116.V47-3.

Hamedani, M. G., & Darling-Hammond, L. (2015). Social emotional learning in
high school: How three urban high schools engage, educate, and empower youth
(Research Brief). Stanford, CA: Stanford Center for Opportunity Policy in
Education. https://edpolicy.stanford.edu/sites/default/files/publications/scope-pub-
social-emotional-learning-research-brief.pdf.

(2) Personalization as the “heart beat” of the school
National Association of Secondary School Principals. (2010). San Diego Met High
School: Personalization as a foundation. Principal Leadership, 10(9), 58-62. https://

www.principalsmonth.org/igx_temp/nassp_leading_success/M3R5_SanDiegoMet_

PLMay10.pdf.

Carter, K. (2017). Five dispositions for personalization. Educational Leadership,
74(6), 75-78.

DeArmond, M., & Maas, T. (2018). Leading personalized learning. Seattle, WA:
Center on Reinventing Public Education. https://www.crpe.org/sites/default/files/
crpe-leading-personalized-learning.pdf.

(3) Formal advisory structure at all levels
Halbert, K. (2015). Students perceptions of a ,‘quality’ advisory relationship.
Quality in Higher Education, 21(1) 26-37., doi: 10.1080/13538322.2015.1049439

Imbimbo, J., Morgan, S., & Plaza, E. (2009). Student advisory. In Center for School
Success Promising Practices Series. New York: New Visions for Public Schools.
https://eric.ed.gov/contentdelivery/servlet/ERICServlet?accno=ED521692

McClure, L. V., Yonezawa, S., & Jones, M. (2010). Can school structures improve
teacher-student relationships? The relationship between advisory programs,
personalization and students’ academic achievement. Education Policy Analysis
Archives, 18(17). doi: 10.14507/epaa.v18n17.2010

(4) Intentional planning to support student collaboration, voice and choice
Brulles, D., & Brown, K. L. (2018). A teacher’s guide to flexible grouping and
collaborative learning: Form, manage, assess, and differentiate in groups.
Minneapolis, MN: Free Spirit Publishing.

Le, H., Janssen, J., & Wubbels, T. (2018). Collaborative learning practices: Teacher
and student perceived obstacles to effective student collaboration. Cambridge
Journal of Education, 48(1), 103-122. doi: 10.1080/0305764X.2016.1259389

Rieger, G. W. & Heiner, C. E. (2014). Examinations that support collaborative
learning: The students’ perspective. Journal of College Science Teaching, 43(4),
41-47. doi: 10.2505/4/jcst14_043_04_41

(5) Individualized student support

Beemer, J., Spoon, K., Fan, ], Stronach, J., Frazee, J. P, Bohonak, A. J., & Levine, R.
A. (2018). Assessing instructional modalities: Individualized treatment effects for
personalized learning. Journal of Statistics Education, 26(1), 31-39.

College and Career Readiness and Success Center. (2017). Evidence-based practices
to support college and career readiness in high school: Early-college high school.
Retrieved from https://careertech.org/resource/evidence-based-early-college-high-
school

Séenz, K. P. & Combs, J. P. (2015). Experiences, perceived challenges, and
support systems of early college high school students. Administrative Issues
Journal: Connecting Education, Practice, and Research, 5(1), 105-117. doi:
10.5929/2015.5.1.5

(6) Reflective practice to support staff collaboration and professionalism to
make practice public

Briscoe, P. (2017). Using a critical reflection framework and collaborative inquiry
to improve teaching practice: An action research project. Canadian Journal of
Action Research, 18(2), 43-61.

Camburn, E. M., & Han, S. W. (2017). Teachers’ professional learning experiences
and their engagement in reflective practice: A replication study. School Effectiveness
and School Improvement, 28(4), 527-554. doi: 10.1080/09243453.2017.1302968

Kuh, L. P. (2016). Teachers talking about teaching and school: Collaboration and
reflective practice via Critical Friends Groups. Teachers and Teaching: Theory and
Practice, 22(3), 293-314. doi: 10.1080/13540602.2015.1058589

(7) Effective school-community partnerships with the IHE and area businesses
for all students

Han, E. M., Lynch, S.J., Ross, K. M., & House, A. (2014). Metro Early College

High School: A case study of an inclusive STEM-focused high school in Columbus,
Ohio (OSPrI Report 2014-01). Retrieved from George Washington University,
Opportunity Structures for Preparation and Inspiration in STEM website: https://
ospri.research.gwu.edu/sites/ ospri.research.gwu.edu/files/downloads/OSPrI_
Report_2014-01.pdf

Hooker, S. (2018). Forging regional connections: The role of a community college in
high school transformation. The Central Ohio Partnership for College and Career
Readiness Expansion. Washington, DC: Jobs for the Future. Retrieved from https://
www.jff.org/resources/forging-regional-connections-role-community-college-
high-school-transformation/

Luecking, R., Deschamps, A., Allison, R., Hyatt, ], & Stuart, C. (2015). A guide
to developing collaborative school-community-business partnerships. Charlotte,
NC: National Technical Assistance Center on Transition. https://files.eric.ed.gov/
fulltext/ED570963.pdf

EARLY COLLEGE NETWORK | 19


http://www.nacep.org/docs/accreditation/NACEP_Standards_2017_and_Required_Evidence.pdf
http://www.nacep.org/docs/accreditation/NACEP_Standards_2017_and_Required_Evidence.pdf
http://www.nacep.org/docs/accreditation/NACEP_Standards_2017_and_Required_Evidence.pdf
https://www.weteachnyc.org/media2016/filer_public/cd/88/cd88fef8-3ab1-4df5-9c17-6f504ab6747d/quality-review-rubric_18-19.pdf%20
https://www.weteachnyc.org/media2016/filer_public/cd/88/cd88fef8-3ab1-4df5-9c17-6f504ab6747d/quality-review-rubric_18-19.pdf%20
https://www.weteachnyc.org/media2016/filer_public/cd/88/cd88fef8-3ab1-4df5-9c17-6f504ab6747d/quality-review-rubric_18-19.pdf%20
http://www.teachingmatters.org/files/rubric_package.pdf
http://www.teachingmatters.org/files/rubric_package.pdf
http://www.ncpublicschools.org/docs/advancedlearning/cihs/resources/2018/implementation-guide.pdf
http://www.ncpublicschools.org/docs/advancedlearning/cihs/resources/2018/implementation-guide.pdf
http://www.ncpublicschools.org/docs/advancedlearning/cihs/resources/2018/implementation-guide.pdf
http://www.ncpublicschools.org/docs/globaled/actions/rubric.pdf
http://www.ncpublicschools.org/docs/globaled/actions/rubric.pdf
https://www.stemx.us/wp-content/uploads/2017/08/STEM-AttributesRubric_HIGH_v4_Aug2013_v1.pdf
https://www.stemx.us/wp-content/uploads/2017/08/STEM-AttributesRubric_HIGH_v4_Aug2013_v1.pdf
https://www.duplinschools.net/cms/lib/NC01001360/Centricity/Domain/2195/DesignPrinciples_August2016.pdf
https://www.duplinschools.net/cms/lib/NC01001360/Centricity/Domain/2195/DesignPrinciples_August2016.pdf
https://32dkl02ezpk0qcqvqmlx19lk-wpengine.netdna-ssl.com/wp-content/uploads/2016/08/School-Success-Rubric-2013.pdf
https://32dkl02ezpk0qcqvqmlx19lk-wpengine.netdna-ssl.com/wp-content/uploads/2016/08/School-Success-Rubric-2013.pdf
https://partnersinschools.org/wp-content/uploads/2014/10/School_Transformation_Rubric_2014.pdf
https://partnersinschools.org/wp-content/uploads/2014/10/School_Transformation_Rubric_2014.pdf
https://www.aecf.org/m/resourcedoc/AECF-SupportingSELwithEBP-2018.pdf
https://www.aecf.org/m/resourcedoc/AECF-SupportingSELwithEBP-2018.pdf
https://doi.org/10.17105/SPR-2017.0116.V47-3
https://doi.org/10.17105/SPR-2017.0116.V47-3
https://edpolicy.stanford.edu/sites/default/files/publications/scope-pub-social-emotional-learning-research-brief.pdf
https://edpolicy.stanford.edu/sites/default/files/publications/scope-pub-social-emotional-learning-research-brief.pdf
https://www.principalsmonth.org/igx_temp/nassp_leading_success/M3R5_SanDiegoMet_PLMay10.pdf
https://www.principalsmonth.org/igx_temp/nassp_leading_success/M3R5_SanDiegoMet_PLMay10.pdf
https://www.principalsmonth.org/igx_temp/nassp_leading_success/M3R5_SanDiegoMet_PLMay10.pdf
https://www.crpe.org/sites/default/files/crpe-leading-personalized-learning.pdf
https://www.crpe.org/sites/default/files/crpe-leading-personalized-learning.pdf
https://doi.org/10.1080/13538322.2015.1049439
https://eric.ed.gov/contentdelivery/servlet/ERICServlet?accno=ED521692
http://dx.doi.org/10.14507/epaa.v18n17.2010
https://doi.org/10.1080/0305764X.2016.1259389
http://dx.doi.org/10.2505/4/jcst14_043_04_41
https://careertech.org/resource/evidence-based-early-college-high-school
https://careertech.org/resource/evidence-based-early-college-high-school
https://doi.org/10.1080/09243453.2017.1302968
https://doi.org/10.1080/13540602.2015.1058589
https://ospri.research.gwu.edu/sites/%20ospri.research.gwu.edu/files/downloads/OSPrI_Report_2014-01.pdf
https://ospri.research.gwu.edu/sites/%20ospri.research.gwu.edu/files/downloads/OSPrI_Report_2014-01.pdf
https://ospri.research.gwu.edu/sites/%20ospri.research.gwu.edu/files/downloads/OSPrI_Report_2014-01.pdf
https://www.jff.org/resources/forging-regional-connections-role-community-college-high-school-transformation/
https://www.jff.org/resources/forging-regional-connections-role-community-college-high-school-transformation/
https://www.jff.org/resources/forging-regional-connections-role-community-college-high-school-transformation/
https://files.eric.ed.gov/fulltext/ED570963.pdf
https://files.eric.ed.gov/fulltext/ED570963.pdf

REFERENCES

(8) Community service focus to promote and sustain authentic learning
opportunities for all students

Bennett, J. V., Alsbury, T. L., & Fan, J. (2016). Mandatory community-
based learning in U.S. urban high schools: Fair equality of opportunity?
International Journal of Leadership in Education, 19(5), 578-616. doi:
10.1080/13603124.2015.1034184

Currie-Mueller, J. L., & Littlefield, R. S. (2018). Embracing service-learning
opportunities: Student perceptions of service-learning as an aid to effectively learn
course material. Journal of the Scholarship of Teaching and Learning, 18(1), 25-42.
doi: 10.14434/josotl.v18i1.21356

Murray, L. L, Plante, J. D., Cox, T. D., & Owens, T. (2015). Service-learning:
Creating opportunities to expand students’ worldviews. Journal of Learning in
Higher Education, 11(2), 51-59.

(9) Experiential learning opportunities to give students practical experiences in
their field of study

Coker, J. S., & Porter, D. J. (2015). Maximizing experiential learning for

student success. Change: The Magazine of Higher Learning, 47(1), 66-72. doi:
10.1080/00091383.2015.996101

Mahatmya, D., Thurston, M., & Lynch, M. E. (2018). Developing students’ well-
being through integrative, experiential learning courses. Journal of Student Affairs
Research and Practice, 55(3), 295-307. doi: 10.1080/19496591.2018.1474756

(10) Ongoing communication and collaborative professional development
between high school and IHE faculty

Bevins, S., & Price, G. (2014). Collaboration between academics and teachers:
A complex relationship. Educational Action Research, 22(2), 270-284. doi:
10.1080/09650792.2013.869181

Bush, V. B. (2017). Building as we go: Secondary schools, community colleges,
and universities in partnership—The early college high school initiative.
Community College Journal of Research and Practice, 41(10), 623-638. doi:
10.1080/10668926.2016.1214089

Knowlton, S., Fogleman, J., Reichsman, F, & de Oliveira, G. (2015). Higher
education faculty collaboration with K-12 teachers as a professional development
experience for faculty. Journal of College Science Teaching, 44(4), 46-53.

(11) Alignment of high school and IHE scheduling and curricula to career
pathways

Gottfried, M. A., & Plasman, J. S. (2018). Linking the timing of career and
technical education coursetaking with high school dropout and college-
going behavior. American Educational Research Journal, 55(2), 325-361. doi:
10.3102/0002831217734805

Grossman, J., & Cawn, B. (2016). Ambitious leadership: A case study of aligning
English curriculum to college- and career-ready standards at Cardenas. New York:
New Leaders.

20 | EARLY COLLEGE NETWORK

Perry, J. C., Wallace, E. W,, & McCormick, M. P. (2018). Making my future work:
Evaluation of a new college and career readiness curriculum. Youth & Society,
50(6), 841-866. doi: 10.1177/0044118X16658221

(12) Purposeful planning to develop future-focused student skills (soft skills,
metacognitive skills, etc.)

Bohanon, H., Castillo, J., & Afton, M. (2015). Embedding self-determination and
futures planning within a schoolwide framework. Intervention in School and Clinic,
50(4), 203-209. doi: 10.1177/1053451214546407

Larson, L. C., & Miller, T. N. (2011). 21st century skills: Prepare
students for the future. Kappa Delta Pi Record, 47(3), 121-123. doi:
10.1080/00228958.2011.10516575

Organization for Economic Co-operation and Development. (2018). The future of
education and skills: Education 2030. Paris: OECD Publishing. https://www.oecd.
org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf

(13) School culture embodies collegial atmosphere of networking

Harris, D. R. & Kemp-Graham, K. Y. (2017). The relationship between building
teacher leadership capacity and campus culture. Education Leadership Review of
Doctoral Research, 5, 49-74.

Loera, G., Nakamoto, J., Rueda, R., Oh, Y. ], Beck, C., & Cherry, C. (2013).
Collaboration, communication, and connection: Collegial support and collective
efficacy among health science teachers. Career and Technical Education Research,
38(3), 191-209. doi: 10.5328/cter38.3.191

Macfarlane, B. (2016). Collegiality and performativity in a competitive academic
culture. Higher Education Review, 48(2), 31-50.

(14) Shared leadership that is responsive to data
Berg, J. H., Bosch, C. A., & Souvanna, P. (2013). Critical conditions: What teacher
leaders need to be effective in school. Journal of Staff Development, 34(6), 26-29.

Park, V. (2018). Leading data conversation moves: Toward data-informed
leadership for equity and learning. Educational Administration Quarterly, 54(4),
617-647. doi: 10.1177/0013161X18769050

(15) Common instructional practices across all learning environments
Glaze, A. (2013). How Ontario spread successful practices across 5,000 schools. Phi
Delta Kappan, 95(3), 44-50. doi: 10.1177/003172171309500310

Lemons, R. W. & Stevenson, I. (2015). Turn effective practice into common
practice: Successful districts create systems of leadership talent development.
Journal of Staff Development, 36(5), 18-21.

Mohajeri-Nelson, N., Bamberry, L., Dunaway, W,, Hunter, E., Klein, J., Kuntz, C.,
... Young, E. (2015). Overall findings: Common practices and procedures across
schools. High achieving schools study. Synthesis report. Denver, CO: Colorado
Department of Education.


https://doi.org/10.1080/13603124.2015.1034184
https://doi.org/10.1080/00091383.2015.996101
https://doi.org/10.1080/19496591.2018.1474756
https://doi.org/10.1080/09650792.2013.869181
https://doi.org/10.1080/10668926.2016.1214089
https://doi.org/10.3102%2F0002831217734805
https://doi.org/10.1177%2F0044118X16658221
https://doi.org/10.1177%2F1053451214546407
https://doi.org/10.1080/00228958.2011.10516575
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
https://doi.org/10.5328/cter38.3.191
https://doi.org/10.1177%2F0013161X18769050
https://doi.org/10.1177%2F003172171309500310




CENTER FOR EDUCATION SERVICES

All children deserve access to a quality education that empowers them
to thrive. Yet our teachers and administrators face environments with
increasing complexity, constraint, and ambiguity. At RTI, we empower
educators to design, plan, and implement action steps to better address
those challenges.

We partner with educators to promote thriving learning environments
that facilitate success for all students. From the classroom to the board
room, our work focuses on four areas that we believe are levers for
change in education: strengthening instruction, developing leaders,
improving organizational operations, and facilitating collaborative
networks.

Learn more at educationservices.rti.org

Stacy Costello
Education Services
scostello@rti.org
919.604.3288

Jodi Anderson

Education Services
JAnderson.Contractor@rti.org
919.691.0250

BRI

INTERNATIONAL

ECN®

Early College Network



	_GoBack

